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INTRODUCTION 

This Guide for Planning and Assessing
Ins�Ÿ tu�Ÿ onal E�+ ec�Ÿ veness is presented as 

an instruc�Ÿ ve overview of the planning and 
assessment process at the University of North 
Alabama. It recognizes that each department 
or unit of the University is required to plan 
and assess its ac�Ÿ vi�Ÿ es in a meaningful way, 
primarily for the purpose of con�Ÿ nuous 
improvement. As such, speciÞ c planning 
and assessment ac�Ÿ vi�Ÿ es are intended to be 
supported rather than prescribed.

Some devia�Ÿ on from the process outlined, 
when useful for the department or unit, 
may be appropriate. Innova�Ÿ on in programs, 
procedures, and assessment techniques 
is encouraged. Examples of required 
reports and/or documents are referenced 
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of the nature and concept of the 
ins�Ÿ tu�Ÿ on’s purpose

4. To gain understanding and support from
those people outside the organiza�Ÿ on
who are important to its success.

UNA’s Mission Statement reads as follows:

“As a regional, state-assisted ins�Ÿ tu�Ÿ on of 
higher educa�Ÿ on, the University of North 
Alabama pursues its Mission of engaging 
in teaching, research, and service in order 
to provide educa�Ÿ onal opportuni�Ÿ es for 
students, an environment for discovery and 
crea�Ÿ ve accomplishment, and a variety of 
outreach ac�Ÿ vi�Ÿ es mee�Ÿ ng the professional, 
civic, social, cultural, and economic 
development needs of our region in the 
context of a global community.”

ASSESSMENT AND INSTITUTIONAL
EFFECTIVENESS OVERVIEW 

Ins�Ÿ tu�Ÿ onal E�+ ec�Ÿ veness is “the process of
ar�Ÿ cula�Ÿ ng the mission, se�«  ng goals, and 

using data to form assessment in an ongoing 
cycle of goal se�«using datar“ginJ TD
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Nine Principles of Good Prac�Ÿ ce for Assessing 
Student Learning are:

1. The assessment of student learning 
begins with educa�Ÿ onal values.
2. Assessment is most e�+ ec�Ÿ ve when 
it reß ects an understanding of learning 
as mul�Ÿ dimensional, integrated, and 
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through their Principles of Accredita�Ÿ on: 
Founda�Ÿ ons for Quality Enhancement 
(2018), and the Core Requirements (CR),  
Comprehensive Standards (CS), and Federal 
Requirements (FR) included therein.

As a general rule, success in demonstra�Ÿ ng 
compliance with an accredita�Ÿ on 
requirement typically involves responding to 
all key phrases embedded in the core 
requirement or comprehensive standard. 
Cra�L ing responses that thoroughly address 
the literal interpreta�Ÿ on of all key words 
and phrases is vital. This is especially 
important in the ins�Ÿ tu�Ÿ onal e�+ ec�Ÿ veness 
requirement of CR 7.1, 7.3, 8.1, 8.2, 8.2.a, 
8.2.b., and 8.2.c.

The key points of this requirement 
that typically must be interpreted literally and 
addressed sa�Ÿ sfactorily are:

�x�� The ins�Ÿ tu�Ÿ on is the primary focal
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par�Ÿ cipa�Ÿ on must be real and based on 
the principles that each group has the 
largest inß uence in ma�© ers that concern 
it most, and that decisions made by 
shared governance bodies must have 
actual inß uence in University decision- 
making.  Shared governance includes 
mutual par�Ÿ cipa�Ÿ on in the development 
of policy and decisions in the areas of 
strategic and budget planning, faculty 
and sta�+  welfare, selec�Ÿ on and reten�Ÿ on 
of academic and administra�Ÿ ve o�8  cers, 
campus planning and development, and 
organiza�Ÿ onal accountability. Shared 
governance at UNA is composed of 5 
strategic commi�© ees, 14 task commi�© ees, 
and the Execu�Ÿ ve Commi�© ee. The 
Ins�Ÿ tu�Ÿ onal E�+ ec�Ÿ veness Commi�© eef
.r9et2.5(a)2J
-15.132 -1.2 T -52.1(oupSt11.2(t)0(r)20.5(a)9.3(t)1P2(ampus planBgic and budg)8.3(e)sed of 5 )Studyask commi�©
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E�+ ec�Ÿ ve assess-
ment should an-
swer three basic 
ques�Ÿ ons:

 �� Where has 
the ins ec ec ec
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The �Ÿ meline for comple�Ÿ ng the Annual 
Report is shown in Figure 4. 

In September, the chairs/directors will submit 
their annual goals along with their long-term 
goals which range the next two to Þ ve years. 
In October, the Deans and Vice Presidents 
will review the reports created by their direct 
reports, and enter their own annual and long-
term goals. Any new budget requests must 
be reported in the Annual Report such that 
it is evident that planning is occuring before 
requests are brought before the Strategic 
Planning and Budget Study Commi�© ee.

Five-Year Program/Department Review 
Assessment  

The second, cri�Ÿ cally important, phase of 
assessment for each academic and student 
support/administra�Ÿ ve support department 
consists of a Program/Departmental review. 
These comprehensive reviews were internally 
created through a joint e�+ ort of faculty, 
department chairs, directors, deans, vice 
presidents, OIRPA, and the Ins�Ÿ tu�Ÿ onal 
E�+ ec�Ÿ veness Commi�© ee. As shown back in 
Figure 3, program/department reviews  are 
an integral part of UNA’s overall ins�Ÿ tu�Ÿ onal 
e�+ ec�Ÿ veness process because they are 
bu�© ressed by the previous year’s annual 
reports, and they serve as catalysts for the 
crea�Ÿ on of key goals contained within annual 
reports. The �Ÿ meline for comple�Ÿ ng the 
Program/Departmental Review is shown in 
Figure 4.

Within the academic division, the Þ ve-
year schedule is determined by OIRPA with 
input from the academic unit department 
chairs and academic support unit directors. 
Furthermore, the academic departments 
should assess themselves at both the 
department and program levels. In the case 
where an academic department is responsible 
for more than one program, each program 
should complete a separate review by a 
qualiÞ ed coordinator for that program.

In addi�Ÿ on to addressing program viability, 
produc�Ÿ vity, and e�8  ciency, all academic 
departments are to focus on the extent to 
which student learning outcomes and/or 
departmental goals are achieved, and to 
iden�Ÿ fy opportuni�Ÿ es for improvement. The 
University’s seven Core Competencies are 
to be included in the learning outcomes for 
all academic programs.  June 30 is the target 
date for comple�Ÿ on, and the program review 
report should go to the O�8  ce of Ins�Ÿ tu�Ÿ onal 
Research, Planning, and Assessment. A�L er 
OIRPA reviews the report, it is sent to the 
Ins�Ÿ tu�Ÿ onal E�+ ec�Ÿ veness Commi�© ee, and 
assigned to a commi�© ee member, who will 
determine if all requirements of the report 
have been met. Once this process is complete, 
OIRPA will provide feedback to the origina�Ÿ ng 
department, and the department chair should 
meet with the appropriate dean in order to 
discuss progress and problem areas that the 
report indicates. The mee�Ÿ ng conÞ rma�Ÿ on form 
is to be completed at this mee�Ÿ ng and returned 
to OIRPA as conÞ rma�Ÿ on that this mee�Ÿ ng has 
taken place.

The educa�Ÿ onal support/administra�Ÿ ve 
departments of the University also undergo 
an extensive review that is conducted on a 
Þ ve year cycle. These reviews address viability, 
produc�Ÿ vity, and e�8  ciency of the unit, while 
focusing on the extent to which departmental 
goals  are achieved, and opportuni�Ÿ es for 
improvement are iden�Ÿ Þ ed.  The educa�Ÿ onal 
support/administra�Ÿ ve reports will follow the 
same review process as the academic reports. 
Department chairs and directors are no�Ÿ Þ ed 
the October prior to the year in which their Þ ve 
year review report is due.

Templates and rubrics for both the Educa�Ÿ onal 
Support/Administra�Ÿ ve Department Review and 
the Academic Department Review can be found 
at h�© ps://www.una.edu/research/Þ ve-year-
review-resources.html. 
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Assessment of UNA’s Core Competencies

The University of North Alabama has seven 
college-level general educa�Ÿ on competencies 
that students are expected to acquire during 
their undergraduate course of study.  UNA’s 
Core Competencies are as follows:

�x�� Informa�Ÿ on Literacy
�x�� Cri�Ÿ cal Thinking
�x�� E�+ ec�Ÿ ve Communica�Ÿ on 
�x�� Scien�Ÿ Þ c Literacy 
�x�� Aesthe�Ÿ c Awareness and Crea�Ÿ vity 
�x�� Cross-Cultural and Global   
       Perspec�Ÿ ve 
�x�� Informed Ci�Ÿ zenship

 The University of North Alabama’s approach 
for assessing the extent to which students 
have achieved the above core competencies, 
which includes 1) the assessment of student 
learning outcomes in the General Educa�Ÿ on 
Component courses, and 2) the assessment of 
speciÞ c student learning outcomes that also 
support UNA Core Competencies within each 
academic program.  

Assessment of Core Competencies through 
the General Educa�Ÿ on Component

All academic departments that o�+ er a General 
Educa�Ÿ on Component course are required 
to complete a General Educa�Ÿ on Audit. In 
prior years, this audit has been administered 
in paper format. It will be integrated into 
the Annual Report System for 2017-18, and 
accessible to every chair of a department in 
which a general educa�Ÿ on course is housed. 
This form consists of an assessment matrix for 
the General Educa�Ÿ on Component program.  
More speciÞ cally, this matrix demonstrates 
that each department has iden�Ÿ Þ ed the 
extent to which UNA students are obtaining 
the Core Competencies through the General 
Educa�Ÿ on Component courses. Assessment of 
these courses ensures that program learning 
outcomes are established and related 
Core Competencies have been iden�Ÿ Þ ed, 

assessments of student learning outcomes are 
ongoing, and program modiÞ ca�Ÿ ons are taking 
place as needed.

Assessment of Core Competencies within each 
academic program

As part of the Annual Report, academic 
departments at UNA are surveyed to ascertain 
progress within each department toward 
establishing and assessing student learning 
outcomes within each program. 

As part of the overall assessment of learning 
outcomes, each program must specify its 
outcomes, how each outcome is assessed, 
the results of the assessment(s), and what 
improvements were made based upon the 
results of the assessment(s). Therefore, 
program learning outcomes that support UNA’s 
Core Competencies are adequately assessed 
and improved within the academic department 
in which the program resides.

University Level Assessments 

The University’s assessment process calls for 
systema�Ÿ c assessment in at least the following 
areas: evalua�Ÿ on of the Mission Statement 
(Þ ve-year cycle), evalua�Ÿ on of University 
Goals, and evalua�Ÿ on of the e�+ ec�Ÿ veness of 
administra�Ÿ ve processes and/or systems within 
the University (Þ ve-year cycle). University-
level assessment will be administered by the 
President’s O�8  ce, the Ins�Ÿ tu�Ÿ onal E�+ ec�Ÿ veness 
Commi�© ee, the Strategic Planning and Budget 
Study Commi�© ee, and OIRPA.

University Mission Statement 

The evalua�Ÿ on of the University Mission 
Statement is to occur every Þ ve years. The 
evalua�Ÿ on should answer two ques�Ÿ ons: Þ rst, 
is the Mission Statement appropriate, and 
second, how well is the mission being fulÞ lled? 
Each Þ ve-year period, the Mission statement 
should be evaluated by a leadership task force 
appointed by the President. Membership 
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should be broad based and include 
board members, administrators, faculty, 
sta�+ , students, alumni, and community 
representa�Ÿ ves. The task force should report 
to the President and then share the results of 
the evalua�Ÿ on widely within the University 
community. The University Execu�Ÿ ve 
Council, with the assistance of the Director 
of OIRPA, will be responsible for conduc�Ÿ ng 
appropriate review, seeking input from the 
appropriate Shared Governance commi�© ees, 
and recommending to the President and the 
Board of Trustees any changes needed as a 
result of the review of the Mission Statement. 

University Strategic Goals 

Evalua�Ÿ on of the University‘s goals will occur 
every Þ ve years. As with the University’s 
Mission Statement, the evalua�Ÿ on process 
should focus on two ques�Ÿ ons: 1) are the 
goals appropriate, and 2) how are they being 
achieved? The responsibility for evalua�Ÿ ng the 
University’s goals lies Þ rst with an assessment 
of these goals by OIRPA ,and second through 
oversight by the University’s Ins�Ÿ tu�Ÿ onal 
E�+ ec�Ÿ veness Commi�© ee. The results of 
the evalua�Ÿ on will be shared widely within 
the University community. The President, 
working with the appropriate commi�© ees of 
the Shared Governance system, will ini�Ÿ ate 
changes as needed through the Strategic 
Planning process and will make appropriate 
recommenda�Ÿ ons for any needed changes in 
the goals to the University Board of Trustees.

Administra�Ÿ ve Systems   

The evalua�Ÿ on of the e�+ ec�Ÿ veness of 
administra�Ÿ ve systems within the University 
consists of determining the e�+ ec�Ÿ veness 
of exis�Ÿ ng administra�Ÿ ve func�Ÿ ons and 
processes, and assessing the e�+ ec�Ÿ veness 
of the University’s Shared Governance 
commi�© ee structure. Each of these separate 
evalua�Ÿ ons is to be conducted on a Þ ve year 
cycle and will be the responsibility of separate 

task forces appointed by the President. These 
ad hoc groups will work with and coordinate 
their work through the University’s Ins�Ÿ tu�Ÿ onal 
E�+ ec�Ÿ veness Commi�© ee. The results of the 
assessment of administra�Ÿ ve func�Ÿ ons/
systems and the shared governance commi�© ee 
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Post-Assessment Ac�Ÿ vi�Ÿ es 

The various assessment reports are 
typically due to each unit’s respec�Ÿ ve 

approving authority on September 30 
annually or every Þ ve years, depending 
upon the assessment schedule. While the 
report brings closure to the previous period’s 
assessment cycle, it also represents the 
beginning of the next stage of the planning 
and assessment cycle. 

The typical planning process is outlined 
below: 

Assessment Reports (completed by 
September 30) are reviewed by appropriate 
administrator(s) and cons�Ÿ tuent groups 
over the summer and fall following their 
comple�Ÿ on. Each approving authority is to 
provide e�+ ec�Ÿ ve feedback to the repor�Ÿ ng 
unit at every level in order to achieve the goal 
of con�Ÿ nuous improvement. 
• Some adjustments to the upcoming 

Annual Reports and budgets may 
result from immediate problems and 
opportuni�Ÿ es that are  iden�Ÿ Þ ed. These 
immediate adjustments will be made 
to the Annual Report and/or budget 
in September. Two-way feedback is 
essen�Ÿ al in the budget request process 
and should include documenta�Ÿ on of the 
improvements or modiÞ ca�Ÿ ons made as a 
result of approved or denied requests for 
funding. 

• Upon reviewing assessment reports, the 
Ins�Ÿ tu�Ÿ onal E�+ ec�Ÿ veness Commi�© ee 
may make recommenda�Ÿ ons concerning 
changes to the assessment process. While 
it is not the func�Ÿ on of the Ins�Ÿ tu�Ÿ onal 
E�+ ec�Ÿ veness Commi�© ee to recommend 
changes to a program, department, or 
support units, this commi�© ee does have 
the responsibility of assessing the overall 
assessment process. 

• Results of assessments will be used 

primarily to develop new ini�Ÿ a�Ÿ ves, goals 
and budgets for the upcoming academic 
year. In some cases, the results will impact 
planning for several years into the future. 

Ins�Ÿ tu�Ÿ onal E�+ ec�Ÿ veness/Planning/
Budge�Ÿ ng/Assessment Timeline 

Planning, budge�Ÿ ng, and assessment 
ac�Ÿ vi�Ÿ es are ongoing and overlapping, with 

some ac�Ÿ vi�Ÿ es focused on current year plans 
and budgets, and concurrent ac�Ÿ vi�Ÿ es meant to 
address future year plans and budgets. A formal 
procedure for submi�«  ng annual and interim 
requests for new or addi�Ÿ onal funding has been 
established. Budget requests may be wholly/
par�Ÿ ally funded at the unit, college, division, or 
University level. Feedback from each applicable 
level to the unit level is necessary for e�+ ec�Ÿ ve 
unit planning and budge�Ÿ ng. In order to provide 
guidance in implementa�Ÿ on of planning, 
budge�Ÿ ng and assessment ac�Ÿ vi�Ÿ es for both 
current and future ac�Ÿ vi�Ÿ es, this document 
integrates the two �Ÿ melines – one for current 
year plans/budgets and the other for future 
year plans/budgets. The following general 
combined �Ÿ meline is suggested: 

September:
• Departments will submit an Annual Report 

for the current Þ scal year and may include 
strategic goals for the next two to Þ ve years.

• Departments that underwent Þ ve-year 
review last year may include these goals in 
the current year’s Annual Report.

October:
�x�� Academic departments and support 
departments that are scheduled for the 
Five-Year Department/Program review will 
begin process.
�x�� Vice Presidents and Deans will review 
the annual reports submi�© ed by their direct 
reports, and submit an annual report for 
their own areas.
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November:
• OIRPA meets with departments 

undergoing Þ ve-year 
department/program review.

December:
• OIRPA completes Five-Year Data 

report, and makes it available to 
academic departments.

January:
• Departmental strategic goals 

are reviewed by Deans.
• President submits budget/

ini�Ÿ a�Ÿ ves for the next Fiscal 
Year

• President’s proposed budget/
ini�Ÿ a�Ÿ ves are ar�Ÿ culated to:

��» Council of Academic Deans
��» Ins�Ÿ tu�Ÿ onal E�+ ec�Ÿ veness 

Commi�© ee
��» Strategic Planning and 

Budget Study Commi�© ee

February:
• Departmental strategic goals 
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University and look at the extent to which the 
department successfully accommplishes its 
mission and goals.
Opera�Ÿ onal Outcome – A clear, concise 
statement that describes how a department 
(academic/administra�Ÿ ve/educa�Ÿ onal 
support) can demonstrate the comple�Ÿ on of 
a goal.

Performance Indicators – Performance 
Indicators are the metrics used to measure 
how well a goal is being achieved. Depending 
on the goal, the metric or performance 
indicator might be the results from na�Ÿ onally 
normed tests or exams scores on various 
surveys of cons�Ÿ tuents or some other speciÞ c 
measure that helps determine the degree 
to which a University or Unit Goal is being 
accomplished. 

Goals – SpeciÞ c items that an academic, 
educa�Ÿ onal support, or administra�Ÿ ve 
unit wants to pursue during the course of 
a deÞ ned period. For each goal, the unit 
iden�Ÿ Þ es several speciÞ c strategies, or ac�Ÿ ons 
to be taken in support of the goal. For most 
of the academic, educa�Ÿ onal support, and 
administra�Ÿ ve units of the University these 
goals should guide certain ac�Ÿ ons at the unit 
level. 

Program Assessment – An ongoing process 
designed to monitor and improve student 
learning. Faculty develop explicit statements 
of what students should learn, verify that the 
program is designed to foster this learning, 
collect empirical data that indicate student 
a�© ainment, and use these data to improve 
student learning.

Student Learning Outcomes – Student 
learning outcomes are at the core of the 
academic program or General Educa�Ÿ on 
Component courses. They represent the 
minimum learning objec�Ÿ ves for a given 
program or General Educa�Ÿ on Component 
course. Each academic department is to 
iden�ŸSpeci�ŸStuden86ocess �Ÿ
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